
 

 

Adverse Childhood Experiences in Minnesota:  

Mental Well-Being 
Mental well-being plays a significant role in promoting positive 

youth development, including promoting a sense of empowerment, 

positive identity, and social competence. Strong mental well-being 

is linked to a wide range of positive outcomes related to improved 

academic engagement and achievement, mental health and self-

esteem, social skills and healthy relationships, greater involvement 

in prosocial and extracurricular activities, and reduced behavior 

concerns and risk-taking (Arnold, 2017; Cargo et al., 2003; 

Hukkelberg et al., 2019; Kirk et al., 2016; Waid & Uhrich, 2020). 

It is important to note that promoting mental well-being, 

specifically positive identity, is critical for members of marginalized 

groups and identities, including individuals who identify as Black, 

Indigenous, a person of color and/or LGBTQIA+. Mental well-being 

and developing a strong positive sense of identity can serve as a 

protective factor to mitigate stress and other negative impacts 

caused by marginalization and discrimination (Hoy-Ellis, 2023; 

Juang & Kiang, 2019; Rostosky et al., 2018; University of Pittsburgh, 

2019). For the most current local data on empowerment, positive 

identity, and social competence among young people, please 

visit MDH’s interactive Adverse Childhood Experiences Data 

(www.web.health.state.mn.us/communities/ace/data/index.ht

ml). 

Research indicates there are several 

strategies that can promote positive 

mental well-being among youth. 

Relevant indicator(s): 

◼ Social competence 

◼ Empowerment 

◼ Positive identity 

Strategies for promoting positive peer 

relationships and school climate and 

promoting relationships with caring 

adults can also promote mental well-

being among youth.  

 

 

Effective strategies 

Strategies for promoting youth mental well-being include: 

◼ Youth leadership programs and opportunities to foster a sense of empowerment, provide a way for youth 

to explore interests, and to learn skills such as collaboration and problem solving (Centers for Disease 

Control and Prevention, 2022; Felter et al., 2023; Ginwright & James, 2002; Ozer, 2017; Waid & Uhrich, 

2020).  Programming may involve focusing on leadership skills generally or specific topic areas, such as 

training youth on how to support a peer with mental health concerns. Youth advisory boards include youth 

as part of a decision-making process in an organization or system, such as in foster care systems. These 

activities may also involve youth-led initiatives, such as advocacy, community organizing, or participatory 

action research projects, in which youth are engaged as key partners to identify, assess, and design strategies 

for addressing a problem.  

http://www.web.health.state.mn.us/communities/ace/data/index.html
http://www.web.health.state.mn.us/communities/ace/data/index.html
http://www.web.health.state.mn.us/communities/ace/data/index.html


 

◼ Programs promoting well-being and positive youth development, including those that aim to promote a 

positive sense of self and identity, build social and relationship skills, and strengthen self-esteem, confidence, 

and a sense of empowerment (Dotterweich, 2021; Scott & Krinke, 2018; Waid & Uhrich, 2020; Youth.gov, 

n.d.). These may include school-based curriculums; social-emotional learning programs; and extracurricular 

activities that allow students to learn about their interests, develop their identity and autonomy, and 

strengthen their sense of belonging with others. 

◼ Programs promoting positive identity specifically among members of marginalized communities, which 

can help buffer the negative impacts of discriminatory experiences. These opportunities can include school- 

or community-based programming and curricula for youth of specific racial, ethnic, or cultural backgrounds; 

extracurricular clubs, such as Gender-Sexuality Alliances; and mentoring programs based on a shared 

identity (Aldana & Byrd, 2015; Blake-Beard et al., 2011; Russell et al., 2009). Family interventions can also 

provide support to youth coming out about their sexual orientation to their families and address negative 

reactions from family members (Substance Abuse and Mental Health Services Administration, 2014). 

Examples of Minnesota initiatives  

Restoration for All’s Cultural Healing Events 

Restoration for All provides culturally specific activities and aims to promote interconnectedness, mutual support, 

strength, positive cultural identities, and post-traumatic growth among immigrant and refugee communities. They 

provide activities grounded in the humanities, community dialogues and conversations, workshops, participatory 

activities, and presentations. 

View the video highlighting Restoration for All Inc. ACE Case Study (youtu.be/PN-PWe_DOg0) 

More information About Us - Restoration for All Inc. (restoreall.org/about-us/)  

4-H Programs through the University of Minnesota-Extension 

The University of Minnesota-Extension’s 4-H program offers a wide range of extracurricular learning activities 

across the state, including those related to science, arts and photography, agriculture and gardening, life skills, 

civic engagement, and sports or outdoor activities.  

More information About 4-H (extension.umn.edu/4-h/about-4-h)  

Polk County Youth Advisory Board 

The Polk County Youth Advisory Board provides a civic engagement and leadership development opportunity for 

youth in Polk County with a focus on public health. The Board is youth-led, and they plan and implement projects 

community improvement.  

More information about the Polk County Youth Advisory Board (www.co.polk.mn.us/509/Youth-Advisory-Board-

YAB)  

https://gcc02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fyoutu.be%2FPN-PWe_DOg0&data=05%7C01%7CRachel.Weber%40state.mn.us%7C13f0799135984a52019608dbc50d4c56%7Ceb14b04624c445198f26b89c2159828c%7C0%7C0%7C638320433133303485%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=vwgJ%2Fu4QNHSojUt%2FBS71s637%2FUmsFOUShoFmig4MxMk%3D&reserved=0
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https://extension.umn.edu/4-h/about-4-h
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Girls on the Run Minnesota 

The Minnesota chapter of Girls on The Run aims to teach life and social skills, such as empathy, communication, 

and critical thinking; build confidence and independence; strengthen emotional and physical health; and develop 

positive relationships while incorporating exercise-based activities. There are separate programs for girls in 3rd-

5th grades and 6th-8th grades.  

More information about Girls on the Run Minnesota (www.gotrmn.org/) 

More information about national Girls on the Run (www.girlsontherun.org/)  

Examples of national initiatives 

Positive Racial Identity Development in Early Education (PRIDE) 

PRIDE aims to develop positive racial identities among young Black children as well as provide education to and 

support teachers and caregivers in understanding race and its impact on youth. It involves trainings and workshops 

for teachers and other professionals, speaker sessions, programming for caregivers, and arts-based activities that 

are grounded in and celebrate Black and Africana culture. 

More information About P.R.I.D.E. (www.racepride.pitt.edu/about-pride/)  

Family Acceptance Project 

The Family Acceptance Project is an evidence-based model for supporting families with a youth who identify as 

LGBTQIA+ and promoting family acceptance of their youth’s identity. The Project provides trainings for caregivers, 

providers, faith leaders, and government agencies on using the family support model and related strategies. 

They also offer materials and resources in several languages. 

More information Welcome to the Family Acceptance Project (familyproject.sfsu.edu/) 

  

https://www.gotrmn.org/
https://www.girlsontherun.org/
https://www.racepride.pitt.edu/about-pride/
https://familyproject.sfsu.edu/


 

References 

Aldana, A., & Byrd, C. M. (2015). School ethnic–racial socialization: Learning about race and ethnicity among 

African American students. Urban Review, 47, 563-576. School ethnic–racial socialization: Learning 

about race and ethnicity among African American students (doi.org/10.1007/s11256-014-0319-0) 

Arnold, M. E. (2017). Supporting adolescent exploration and commitment: Identity formation, thriving, and positive 

youth development. Journal of Youth Development, 12(4), 1-15. Supporting adolescent exploration and 

commitment: Identity formation, thriving, and positive youth development (doi.org/10.5195/jyd.2017.522 ) 

Blake‐Beard, S., Bayne, M. L., Crosby, F. J., & Muller, C. B. (2011). Matching by race and gender in mentoring 

relationships: Keeping our eyes on the prize. Journal of Social Issues, 67(3), 622-643. Matching by race 

and gender in mentoring relationships: Keeping our eyes on the prize (doi.org/10.1111/j.1540-

4560.2011.01717.x) 

Dotterweich, J. (2021). Positive youth development 101. Bronfenbrenner Center for Translational Research, College of 

Human Ecology, Cornell University. Positive youth development 101 

(actforyouth.net/resources/pyd/pyd_pyd101curriculum.pdf) 

Cargo, M., Grams, G. D., Ottoson, J. M., Ward, P., & Green, L. W. (2003). Empowerment as fostering positive 

youth development and citizenship. American Journal of Health Behavior, 27(1), S66-S79. Empowerment 

as fostering positive youth development and citizenship (doi.org/10.5993/ajhb.27.1.s1.7) 

Centers for Disease Control and Prevention. (2022). Youth advisory councils. Youth advisory councils 

(www.cdc.gov/healthyyouth/yac/index.htm)  

Felter, J., Chung, H. L., Guth, A., & DiDonato, S. (2023). Implementation and outcomes of the trauma ambassadors 

program: A case study of trauma-informed youth leadership development. Child and Adolescent Social 

Work Journal, 1-17. Implementation and outcomes of the trauma ambassadors program: A case study of 

trauma-informed youth leadership development (doi.org/10.1007/s10560-022-00910-z) 

Ginwright, S., & James, T. (2002). From assets to agents of change: Social justice, organizing, and youth 

development. New Directions for Youth Development, 96, 27-46. From assets to agents of change: Social 

justice, organizing, and youth development (doi.org/10.1002/yd.25) 

Hoy-Ellis C. P. (2023). Minority stress and mental health: A review of the literature. Journal of Homosexuality, 

70(5), 806-830. Minority stress and mental health: A review of the literature 

(doi.org/10.1080/00918369.2021.2004794) 

Hukkelberg, S., Keles, S., Ogden, T., & Hammerstrøm, K. (2019). The relation between behavioral problems and 

social competence: A correlational Meta-analysis. BMC Psychiatry 19(1), 1-14. The relation between 

behavioral problems and social competence: A correlational Meta-analysis (doi.org/10.1186/s12888-

019-2343-9) 

Juang, L. P., & Kiang, L. (2019). Racial discrimination and adjustment among Asian American youth: Vulnerability 

and protective factors in the face of “chinks,” “dog-eaters,” and “Jackie Chan”. In: Fitzgerald, H.E., Johnson, 

https://doi.org/10.1007/s11256-014-0319-0
https://doi.org/10.1007/s11256-014-0319-0
https://doi.org/10.5195/jyd.2017.522
https://doi.org/10.5195/jyd.2017.522
https://doi.org/10.1111/j.1540-4560.2011.01717.x
https://doi.org/10.1111/j.1540-4560.2011.01717.x
https://doi.org/10.1111/j.1540-4560.2011.01717.x
https://actforyouth.net/resources/pyd/pyd_pyd101curriculum.pdf
https://actforyouth.net/resources/pyd/pyd_pyd101curriculum.pdf
https://doi.org/10.5993/ajhb.27.1.s1.7
https://doi.org/10.5993/ajhb.27.1.s1.7
https://www.cdc.gov/healthyyouth/yac/index.htm
https://www.cdc.gov/healthyyouth/yac/index.htm
https://doi.org/10.1007/s10560-022-00910-z
https://doi.org/10.1007/s10560-022-00910-z
https://doi.org/10.1002/yd.25
https://doi.org/10.1002/yd.25
https://doi.org/10.1080/00918369.2021.2004794
https://doi.org/10.1080/00918369.2021.2004794
https://doi.org/10.1186/s12888-019-2343-9
https://doi.org/10.1186/s12888-019-2343-9
https://doi.org/10.1186/s12888-019-2343-9


D.J., Qin, D.B., Villarruel, F.A., Norder, J. (Eds) Handbook of children and prejudice. Springer. Racial

discrimination and adjustment among Asian American youth: Vulnerability and protective factors in the

face of “chinks,” “dog-eaters,” and “Jackie Chan” (doi.org/10.1007/978-3-030-12228-7_14)

Kirk, C. M., Lewis, R. K., Brown, K., Karibo, B., & Park, E. (2016). The power of student empowerment: Measuring 

classroom predictors and individual indicators. Journal of Educational Research, 109(6), 589-595. The 

power of student empowerment: Measuring classroom predictors and individual indicators 

(doi.org/10.1080/00220671.2014.1002880) 

Ozer, E. J. (2017). Youth‐led participatory action research: Overview and potential for enhancing adolescent 

development. Child Development Perspectives, 11(3), 173-177. Youth‐led participatory action research: 

Overview and potential for enhancing adolescent development (doi.org/10.1111/cdep.12228) 

Rostosky, S. S., Cardom, R. D., Hammer, J. H., & Riggle, E. D. B. (2018). LGB positive identity and psychological 

well-being. Psychology of Sexual Orientation and Gender Diversity, 5(4), 482-489. LGB positive identity 

and psychological well-being (doi.org/10.1037/sgd0000298) 

Russell, S. T., Muraco, A., Subramaniam, A., & Laub, C. (2009). Youth empowerment and high school gay-straight 

alliances. Journal of Youth and Adolescence, 38, 891-903. Youth empowerment and high school gay-

straight alliances (doi.org/10.1007/s10964-008-9382-8) 

Scott, M., & Krinke, C. (2018). Essential elements for positive youth development. North Dakota State University 

Extension. Essential elements for positive youth development 

(www.ndsu.edu/agriculture/sites/default/files/2022-08/yd1482.pdf) 

Substance Abuse and Mental Health Services Administration. (2014). A practitioner’s resource guide: Helping 

families to support their LGBT children. A practitioner’s resource guide: Helping families to support their LGBT 

children (store.samhsa.gov/sites/default/files/d7/priv/pep14-lgbtkids.pdf) 

University of Pittsburgh. (2019). Research findings: Children notice race. Research findings: Children notice race 

(www.racepride.pitt.edu/research-findings-children-notice-race/) 

Waid, J., & Uhrich, M. (2020). A scoping review of the theory and practice of positive youth development. British 

Journal of Social Work, 50(1), 5-24. A scoping review of the theory and practice of positive youth 

development (doi.org/10.1093/bjsw/bcy130) 

Youth.gov (n.d.). Integrating positive youth development into programs. Integrating positive youth development 

into programs (youth.gov/youth-topics/integrating-positive-youth-development-program) 

Minnesota Department of Health 

Injury and Violence Prevention Section 

PO Box 64975 

St. Paul, MN 55164 

651-201-4035

MDH_HPCD_5.6-IVPS-Economics_Evaluation_Unit@state.mn.us 
www.health.state.mn.us August 2023 

https://doi.org/10.1007/978-3-030-12228-7_14
https://doi.org/10.1007/978-3-030-12228-7_14
https://doi.org/10.1007/978-3-030-12228-7_14
https://doi.org/10.1080/00220671.2014.1002880
https://doi.org/10.1080/00220671.2014.1002880
https://doi.org/10.1080/00220671.2014.1002880
https://doi.org/10.1111/cdep.12228
https://doi.org/10.1111/cdep.12228
https://psycnet.apa.org/doi/10.1037/sgd0000298
https://psycnet.apa.org/doi/10.1037/sgd0000298
https://doi.org/10.1007/s10964-008-9382-8
https://doi.org/10.1007/s10964-008-9382-8
https://www.ndsu.edu/agriculture/sites/default/files/2022-08/yd1482.pdf
https://www.ndsu.edu/agriculture/sites/default/files/2022-08/yd1482.pdf
https://store.samhsa.gov/sites/default/files/d7/priv/pep14-lgbtkids.pdf
https://store.samhsa.gov/sites/default/files/d7/priv/pep14-lgbtkids.pdf
https://www.racepride.pitt.edu/research-findings-children-notice-race/
https://www.racepride.pitt.edu/research-findings-children-notice-race/
https://doi.org/10.1093/bjsw/bcy130
https://doi.org/10.1093/bjsw/bcy130
https://youth.gov/youth-topics/integrating-positive-youth-development-program
https://youth.gov/youth-topics/integrating-positive-youth-development-program

